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Collaborators  
Dr.  Lyn Baldwin (Biological Sciences) is a landscape ecologist who investigates the impacts 

of large-scale deforestation on plant communities in the southern interior of British 

Columbia.  She has recently investigated the educational value of using illustrated learning 

journals in plant ecology and evolution courses. 

 

Dr. Tina Block (Philosophy, History, and Politics) is a Canadian historian who focuses on 

religion, gender, and family in post-World War II British Columbia.  Her current research 

examines the ways in which the Pacific Northwest has, in religious terms, been constructed 

as a distinct place.  

 

Ila Crawford, MFA (Visual and Performing Arts) also holds a Bachelor of Social Work.  

Her professional practice as an artist is informed by feminist concerns. She teaches courses 

in Art Foundations and Drawing, as well as courses in Painting, and Screenprinting. She 

looks for opportunities to incorporate visual thinking in other disciplines. 

 

Dr. Kim Naqvi (Geography) is a development and economic geographer with a special 

interest in the cultural underpinnings of economic change, and the impact of technology 

change on industry-based models of development and economy. 

 

Ginny Ratsoy, MA (English and Modern Languages) teaches Canadian literature and has 

published articles on both novels and plays that are set in the Kamloops area.  Her research 

and writing on teaching have focused on place in another way – by exploring the impact of 

different service learning models on students‘ perceptions of their connection with 

community. 

 

Elizabeth Templeman, MA (ESL, and Coordinator, Supplemental Learning) teaches 

literature and writing in an advanced ESL program, and coordinates an academic support 

service.  She has been involved in various initiatives to support and enhance teaching and 

learning, and also writes creative non-fiction. 

 

Dr. Tom Waldichuk (Geography) is a human geographer who teaches courses related to 

the environment, attitudes toward nature, and Japan.  He is interested in rural sustainability, 

urbanization, the rural to urban land conversion process, and landscape change, particularly 

in Japan.  
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History of Project 
Lyn Baldwin 
 

 “Developing a critical pedagogy of place means challenging each 
other to read the texts of our own lives and to ask constantly what 
needs to be transformed and what needs to be conserved.”   
 
Gruenwald, D. 2003.  The best of both worlds:  a critical pedagogy of 
place.  Educational Research 32(4): 3-12 
 

 This group began in the fall of 2009 when one of us asked several other members 

of the group if they would like to meet to discuss a ―curriculum of place‖ and if such a 

curriculum had any relevance to each individual‘s teaching.  The impetus for this project 

began as a response to TRU‘s embracing and promoting ―Internationalizing the Curricu-

lum‖ as an important part of the TRU culture.  In some of our first meetings, we ques-

tioned if it was possible for our students to learn about place if they did not know their 

own.  We also questioned if the international students, who contribute to the diversity of 

TRU‘s campus, learned much about Kamloops as a place.  We began our exploration 

with each individual writing a ―place statement‖ that tried to describe the role of place in 

his or her respective disciplines.  Relatively quickly, we articulated that one outcome of 

our project would be to develop an interdisciplinary course open to all TRU students on 

the Curriculum of Place.  As the first step in developing a ―curriculum of place‖ course, 

we have each designed exercises that we would use with students.   

 

 The exercises included in this book have two primary objectives:   

.  

1. To demonstrate that intimate investigation of place brings forth new knowl-

edge and connections. 

2. To reveal the value of an interdisciplinary approach to place-based learning. 

 

 In order to illustrate the process we have undergone, we have included both the 

place statements and the place exercises written by each collaborator in this booklet.  In-

dividual members have also contributed statements about Kamloops as a place or sup-

plied other comments on place.   

 

Notes 
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Notes  While five months of regular meetings have produced a body of work that we 

are excited to share with the workshop participants, we still have many questions about 

the role of a curriculum of place in a post-secondary context.  One of the exciting as-

pects of our collaboration is that it is truly interdisciplinary; however, this has raised 

other questions about what it means to create an interdisciplinary course on place.  

 

 We have begun to discuss questions such as the following: 

 

1. What does it mean to provide an interdisciplinary course?  We each teach 

within our individual disciplines, so should we focus on topics from within our 

disciplines or choose topics that span disciplines?   

2.  What kind of learning exercises should occur within the course?  We have had 

long discussions about the type of exercises that are possible:  interdisciplinary 

projects (i.e., an analysis of the impact that Kamloops‘ human history on the 

flora of the South Thompson River Valley), projects completed within stu-

dents‘ discipline of strength that could refer to other disciplines, or collabora-

tive projects combining the strengths of several students. 

3.  At what level should an interdisciplinary course on place be offered? 

 

 Questions such as these have shown that the course objectives should examine 

what it means to be interdisciplinary, since many of us have different ideas about this 

very subject.  However, the consensus from our group is that it is the collaboration 

among different disciplines that has been truly beneficial, and would be so to our stu-

dents.  Over the last five months we have often found ourselves embroiled in passionate 

discussions of the very definition of place and the notion of interdisciplinarity, as well as 

the relative merits of different teaching strategies.  We believe that one of the great 

strengths of a collaboration such as ours is the creation of a safe place in which to chal-

lenge our own preconceptions of place and teaching, as well as to learn from one an-

other.   
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Place in Canadian Literature 
Ginny Ratsoy 
 

 Beginning in the 1950‘s, Northrop Frye, and in 1970, to a lesser but still signifi-

cant extent, Margaret Atwood, influenced scholarship on Canadian Literature with their 

work linking place to a search for our individual and national identity. Frye‘s famous 

―Who Am I? Where is Here?‖ equation has been widely discussed in articles about Can-

ada from a variety of disciplines, including political science and cultural studies. Their 

perspectives on Canadian place tended to be through the prisms of nature and the rural; 

for example, Frye‘s concept of the ―garrison mentality‖ saw our society as in a contest 

with a hostile environment. 

 

 Subsequently, place scholarship on Canadian literature has focused on Canada as 

a multicultural, postmodern, postcolonial, and even post-national place.  Frank Davey, 

for example, argued that Canadian literary scholarship was unduly influenced by geo-

graphic determinism, and Linda Hutcheon examined Canadian literature in the context 

of such influences as mass media. These trends are, of course, part of larger movements 

in literary studies as a whole – as well as other disciplines.  

 

 Interesting recent scholarship on Canadian literature has taken a decidedly urban 

turn, which is  hardly surprisingly given that we are an increasingly urbanized nation and 

our novels, short stories, plays, and poetry have increasingly begun to reflect that fact. A 

collection of essays published in 2005, called Downtown Canada, argues that there is a long 

history of urban fiction in Canada and that scholars have often ignored that urban as-

pect, and provides several studies of recent and older works.   

 

 The diversity, complexity, and ambiguity of Canada as a place are ongoing preoc-

cupations in academic writing on Canadian literature. 

 

 

 

 

 

 

Aerial photo of Kamloops (http://openmaps.gov.bc.ca/imfows13/imf.jsp?site=idt).  

Map center:  50º 40‘ 58 ‗‘N, 120º 20‘ 47‘‘ W 
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The historiography of Kamloops 

Tina Block 
 

 Kamloops has drawn little attention from historians.  Apart from some early 

community studies, histories of Kamloops are few and far between.  Kamloops is not 

alone in this neglect, but rather one of many areas of British Columbia that deserve fur-

ther exploration by historians.  Our connection to, and understanding of, this place (like 

any place) is enriched by a knowledge of its history.  Kamloops was settled by European 

fur traders in 1812, and incorporated as a city in 1893.  The name ―Kamloops‖ comes 

from a Secwepemc word meaning ―where the rivers meet,‖ referring to the community‘s 

location at the confluence of the North and South Thompson rivers.  Despite its rela-

tively recent settlement by Europeans and incorporation as a city, the place that we know 

of as Kamloops has a much longer history.   

  

 There is a tendency to see Kamloops as a place with a very short history (or even 

no history); this assumption is jarred by the knowledge that the Secwepemc lived in this 

area for thousands of years prior to European settlement.  British Columbia more gener-

ally is often seen and described as a place with a short history.  As the geographer Cole 

Harris writes: ―immigrant British Columbians fall back on simple categories of knowing 

and the exclusions they entail.  They assume that British Columbia was wilderness and 

that they are bearers of civilization.  Living within this imaginative geography, they associ-

ate colonialism with other places and other lives – a racially segregated South Africa, Jo-

seph Conrad‘s fear-ridden Congo - where they can easily condemn its brutalities, yet are 

largely oblivious to its effects here.  They turn the Fraser Canyon into a gold rush trail, a 

place where rugged land and sturdy miners met; a gondola gives them scenery and a 

touch of ‗gold pan Pete‘.  The equation is simple and powerful, but leaves out thousands 

of human years and lives‖ (Harris, xi).  Any understanding of the history of Kamloops, 

and BC, must begin with a recognition and knowledge of these ‗thousands of human 

years and lives.‘ 

 

Harris, Cole.  The Resettlement of British Columbia: Essays on Colonialism and Geographical 

Change.  Vancouver: University of British Columbia Press, 1997. 

 

 

Suggested Readings 
 

Atwood, Margaret. Survival: A Thematic Guide to Canadian Literature. Toronto: 

McClelland &  Stewart, 1972. 

 

Davey, Frank. Surviving the Paraphrase. Winnipeg: Turnstone, 1983. 

 

Edwards, Justin and Douglas Ivison, eds.  Downtown Canada. Toronto: UTP, 2005 

 

Frye, Northrop. The Bush Garden: Essays on the Canadian Imagination. Toronto: An-

ansi, 1971. 

 

Garrett-Petts, WF, ed. The Small Cities Book. Vancouver: New Star Books, 2005. 

 

Hutcheon, Linda. The Canadian Post Modern: A Study of Contemporary English-Canadian     

Fiction. Toronto: Oxford UP, 1988. 

 

Ratsoy, Ginny, ed. Introduction to Theatre in British Columbia.  Toronto: Playwrights Canada 

Press,  2006. 
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Poetry of Place 
Ginny Ratsoy 

 
Place Exercise Poem Rationale 

 

 This exercise is an adaptation of an adaptation. I first encountered it in John C. 

Bean‘s Engaging Ideas: The Professor‟s Guide to Integrating Writing, Critical Thinking, and Active 

Learning in the Classroom, as a ―Bio-Poem‖ for students to write about themselves or fa-

mous historical figures. When I designed and wrote a course on Aboriginal Literature for 

TRU‘s Opening Learning division, I adapted Bean‘s template to an exercise designed to 

develop students‘ skills of character analysis. The objective of the adaptation you see be-

low is to introduce students to disciplinary perspectives: they are briefly taking on the 

roles of various practitioners – seeing the same thing through different eyes, as it were.  

 

  Along the way, the exercise also gives students hands-on experience with free 

verse poetry and can be easily adapted to different classroom scenarios. A good general 

introduction would be in the context of free verse, which is poetry without regular 

rhyme, metre, or rhythm; it relies, instead, on such devices as parallelism and repetition.   

In a literature class, I would change the template requirements of each line to provide 

students with the opportunity to compose, for example, similes, internal rhyme, and im-

agery, or ask the students to do the exercise as a concrete poem – which is a work that 

emphasizes the visual aspects of poetry; for example, the shape of the poem might repre-

sent or signify its content.  In a Canadian Studies class, I might leave the line template 

requirements as they are below, but specify the place as Canada. Of course, Bean‘s tem-

plate lends itself to countless possibilities.  

 

 

Title: a place name 

Line One: Four adjectives you would use to describe that place 

Line Two:  How you might describe it if you were an artist 

Line Three: How you might describe it if you were a geographer  

Line Four: How you might describe it if you were a historian  

Line Five: How you might describe it if you were a botanist  

Line Six: A concluding line that summarizes 

  

 This exercise gives students a chance to ponder and define their own sense of this 

place, but also to confront – and perhaps challenge – those regional images and stereo-

types that are often so difficult to dislodge.  Ideally, students gain a greater knowledge of 

how places are constructed and imagined, but also of how places mean different things to 

different people (and are far more complex than stereotypes suggest).  Although I em-

phasize the relationship between place and history, this exercise could be very easily 

adapted to different disciplines. 
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History Place Exercise—Perceptions of Place 
Tina Block 
 

 The first time that I meet with my British Columbia history class, I have the stu-

dents take some time to consider their perceptions of BC.  I encourage the students to 

discuss their ideas in pairs and to write down their perceptions.  Since this is a history 

course, I do urge students to think about their perceptions of the history of BC, in par-

ticular; but I also encourage them to engage with this question more broadly - to consider 

how they see and imagine BC and its people, culture, landscape (etc), in both past and 

present.  After approximately 10 minutes, I open the topic up for broader discussion, and 

encourage the students to share their perceptions with the wider group.  During this dis-

cussion, I endeavor to highlight the extent to which our perceptions of place differ.  I 

also seek to draw attention to those images and ideas of place that we all seem to share 

and take for granted.  To conclude our discussion, I raise a couple of questions: is British 

Columbia distinctive?  Does place matter?  I suggest to the students that they keep these 

questions in mind as we delve into the course material.  Following the exercise, I collect 

the students‘ (anonymous) jottings on place.    

 

 The second part of this exercise occurs during the final class.  In preparation for 

the final class, I construct a power-point slide (or overhead) listing the perceptions of BC 

that students provided during our first meeting.  At the end of our final class, I show stu-

dents the slide, and ask them to take some time to discuss, in pairs, the following ques-

tions: 

 

Has your perception of BC – and BC history – changed?  If so, in what ways? 

Is BC (and BC history) distinctive? 

Does place matter to our understanding of Canadian history? 

 

 This exercise serves as a useful review of the course material, and helps to bring 

the class full circle.  It is hoped that students come away from this exercise (and course) 

with an understanding that place matters to our understanding of history, and that history 

matters to our understanding of place.   

 

 

Example Poem 
 

 

 

 

 

 

 

 

Thompson Rivers University Main Campus 
 

Diverse, undefined, circular, second home 
Multi-hued and multi-media 
Multicultural and semi-arid 

 
Late Twentieth Century aggregate 

Pine beetle- infested mix of  natural and foreign vegetation 
Complex, transitional: In Flux 
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Literature about Kamloops 
Ginny Ratsoy 
 

 As I wrote in ―Away from Home, or Finding Yourself Back in Kamloops: Literary 

Representations of the Small City,‖ there is a marked scarcity of Canadian fiction set in 

small cities: rural settings dominate early Canadian literature and urban settings are 

prominent in contemporary work. As for the role of Kamloops in novels, it is, oddly, 

both present and absent. That is, the city or town of Kamloops plays second fiddle to the 

surrounding area: the major settings are, for example, the Turtle Valley east of Kam-

loops, or the Nicola Valley to the south. Kamloops is sometimes little more than a place 

for provisions – for characters to stock up on supplies – a provisional place – but also 

one in which significant character self-awareness occurs .   

 

 Beginning my study with Ethel Wilson‘s 1954 novel Swamp Angel, which in many 

ways set a template for subsequent works such as George Bowering‘s Caprice (1987) and 

Shoot! (1994), Gail Anderson–Dargatz‘s A Recipe for Bees (1998), and Theresa Kishkan‘s  

Sisters of Grass (2000), I note that novels in which Kamloops is a secondary setting tend to 

feature female protagonists and historical, rather than contemporary, settings (often high-

lighting Aboriginal-European contact). Furthermore, they give prominence to postmod-

ern and postcolonial concerns, often borrowing heavily from Aboriginal oral and cultural 

traditions.  

 

 Aboriginal writers tend to present Kamloops as a site of contestation. Shirley Ster-

ling‘s 1992 novel for young adults, My Name is Seepeetza, based on the author‘s experi-

ences as a student of the Kamloops Indian Residential School, gives the townsite virtually 

no attention, focussing instead on contrasting the restrictive residential school site itself 

with the relatively expansive, idyllic ranch setting which Seepeetza is forced to leave for 

the school year. Interestingly, Cree playwright Tomson Highway, who was commissioned 

to write the play Ernestine Shuswap Gets Her Trout, which focuses on Indigenous –

European relations in the early years of the 20th Century and features four female charac-

ters, has written the work that most firmly embeds Kamloops in place. Not only is the 

word ―Kamloops‖ used over 100 times in the play, but also the Thompson River begins, 

ends, and flows through the work. 

 

  

 

meta-category - not something that can or should be used to explain away important dif 

ferences, such as those of race, class, and gender.  Rather, it is constructed and negoti-

ated in different ways by different people across time and space.  In drawing attention to 

the contested, contingent, and historically specific (rather than essential) character of 

places, historians can help to further reveal that place matters to human experience and 

identity, in both past and present. 

  

 

 

 

Suggested readings 

 
Barman, Jean.  ―Seeing British Columbia,‖ BC Studies 131 (2001): 9-14. 
 
Buckner, P.A.  ―Limited Identities‘ Revisited: Regionalism and Nationalism in Canadian 

History,‖ Acadiensis 30:1 (2000): 4-15. 
 
Friesen, Gerald.  ―The Evolving Meanings of Region in Canada,‖ Canadian Historical Re-

view 82:3 (September 2001): 529-545. 
 
Hirt, Paul ed. Terra Pacifica: People and Place in the Northwest States and Western Canada.  

Washington State University Press, 1998. 
 
Manning, Erin.  Ephemeral Territories: Representing Nation, Home, and Identity in Canada.  Min-

neapolis: University of Minnesota Press, 2003.   
 
McKay, Ian.  ―A Note on ‗Region‘ in Writing the History of Atlantic Canada,‖ Acadiensis  

29:2 (2000): 89-101. 
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 Writers of fiction put setting to literary purposes, obviously, and Kamloops, 

though not a frequent setting, is a particularly fluid one: it functions as everything from 

the sophisticated, romantic, or harsh contrast to the surrounding countryside to the focus 

for a dramatization of the historical project of colonization. Most often, it is an in-

between place. 

 
 

Suggested Reading 
 

Ratsoy, G. ―Away from Home, or Finding Yourself Back in Kamloops: Literary Represen-
tations of the Small City.‖  Garrett-Petts, WF, ed. The Small Cities Book. Vancouver: 

New Star Books, 2005: 205-220. 
Francis, D., ed.  Imagining British Columbia, Vancouver: Anvil Press, 2008.  

 

Place in Canadian historiography 

Tina Block 
 
 When places appear in Canadian historiography they usually do so as containers 

for larger processes, rather than as things that are themselves in need of explaining.  In 

other words, historians have been more apt to focus on how and why rather than where 

things happened.  Often, historians conduct case studies of historical events or relations 

in particular places; in such studies, places are the incidental backdrop for wider proc-

esses that could have (presumably) taken shape anywhere.  Certainly, there are some his-

torians who have studied regions and regionalism in Canada, but the focus is usually on 

political boundaries rather than on how people in the past have constructed and under-

stood a sense of place.   

  

 The analytic concept of ‗place‘ itself is rarely addressed in the Canadian historiog-

raphy.  This neglect has to do, in part, with an understandable concern on the part of 

historians about the dangers of reproducing essentialist understandings of place.  In ex-

ploring what makes (or has made) a particular place distinct, is there a risk of naturalizing 

those distinctions?  In attending to place, is there a danger of homogenizing local and 

regional populations, of obscuring critical divisions and contestations within (and not just 

between) places?   

 

 Such questions alert us to the fact that ‗place‘ is complicated territory for histori-

ans.  Historians spend much of their time challenging, and seeking to dismantle, taken 

for granted truisms about the past and its people.  How, then, are they to embed place in 

their research and teaching while at the same time highlighting the shifting and unstable 

character of meaning through history?   

 

 In large part, historians have turned away from essentialist (and exceptionalist) 

understandings of region, but they would do well to cross disciplinary bounds and turn 

toward the concept of place as it has been conceptualized by cultural geographers – as 

constructed and contingent, rather than stable or natural.  Despite their reticence, histori-

ans have much to offer the growing scholarly conversation on place.  Indeed, by histori-

cizing place we are alerted to its necessarily partial and shifting character.  Place is not a  
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Visual Arts, Place, and Interdisciplinary Collaboration 

Ila Crawford 

 
 As a rule visual art wanders into other disciplines (Leonardo da Vinci and Orlan 

are examples of artists, historical and contemporary, whose interests straddle science and 

art). Not only does the practice of art venture into other areas but it is often a silent part-

ner where visual art is not taught. Geography, Biology, Botany, and other areas of study 

often use the skills taught to artists to develop schematics and observational drawings. 

Conversely, visual art students are encouraged to research their creative ideas as they de-

velop skills and critical analysis in art. Their research branches out across many disci-

plines and is not unlike the research that a writer must do to prepare for writing a novel. 

When students in visual art are connected to place, whether it be geographical, historical, 

social, and/or political (pertaining to gender, class, ethnicity, race and ableness) their un-

derstanding of art theory and critique becomes more personal. Subsequently they are able 

to speak through their art in more authentic ways.  

 

 I like Yi Fu Tuan‘s notion that art can be a place in and of itself. As transient as 

the place markers of our post-post-modern lives are, there is always the possibility of re-

turning to place in art. Painting, music, theatre, poetry, film, sculpture, dance, and litera-

ture take on many attributes of place and offer constancy whenever they are re-

experienced. While the arts, and for me, fine arts, can serve to quantify and analyze place 

(mapping, documenting, etc.), as do other disciplines and standard modes of research, 

they can also serve to evoke experience and constancy of places not just real but also 

imagined. The arts are not bound by time, space, or chronology and thus can propose 

the preposterous as believable. 

 

 Artists, as in other disciplines, are taught to see the world from a specific frame-

work, one that does not solely serve the need to survive, but one that begins to train the 

student to think as an artist, or in other disciplines as a biologist, a historian, a geogra-

pher, etc. Art students are encouraged to watch how they see; to pay attention to shadow 

and light, to smooth and rough, to inside and outside edges, and any number of other 

phenomena not required to simply ―get them through the day.‖  
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 ―We live in the shadow of Mount Hallowell, named for Captain Hal-
lowell of the HMS Swiftsure, Battle of the Nile.  Our well collects water 
from underground streams running down off Hallowell, a name reaching 
back into the shadows of our language, giving credence to the notion that 
behind every name, there is a layer, and another layer, until a ship‘s captain 
who never knew our mountain consecrates our water.‖   
 
Theresa Kishkan, from her essay ―Well,‖ (Phantom Limb, Thistledown Press, 
2007) 

 
―…I invented a new compass and a more accommodating 
wind vane.  Like many useful inventions, mine was touched 
with simplicity (some will call it simple-mindedness).  I selected 
my office … as a locus…  In my new design, anything east of 
the point was ―the East,‖ anything west of it was ―the West, ― 
and so on…. All I had to do was sit down anywhere and I was 
somewhere.‖   
 

E.B. White from The Points of My Compass, 1954 



 

 

 

 You will have 15 minutes to prepare to present the groups‘ findings to the class.  

You will need to summarize, presenting the most interesting and useful information 

briefly.  Everyone should speak.  Your information should be told, and not read to us.   

 

Group 1  [different set of places for each group] 

 Ask questions and find out about…  

Bookies — days and hrs. opened, specialty items, gift ideas, etc.   

Audio Visual Room (A.V. Room) — hours, location, loan policies, resources, etc. 

Campus Parking — cost, regulations, hours, where to buy passes, pay fines, etc. 

Student Society -— location, function, etc. 

 

2.  ESAL 045 Reports 

 

 During the second week of June, you will be presenting a short, semi-formal 

report, on a lesser-known place in BC.  Your presentation should take 4-8  minutes.  It 

should be well prepared, interesting, well organized and clearly presented.  You may in-

clude visuals (pictures, or a poster), but most of your information should be spoken. You 

may use notes, but must not read your presentation.    

 

 Your classmates will be responsible for asking you questions, and for answering a 

quiz question based on your presentation, so it‘s important that they understand you well.  

 

 You will be assigned a place, and a date.  Your job is to explain to us where your 

place is located (on a map of BC), how you would get there from here, and what you 

would do if you were spending a couple days there.  What season would you go to this 

place?  What special things might you want to see or do there?  How is this place differ-

ent from Kamloops?  

 

 You will be graded on how well prepared you seem, how clearly you present, and 

how well others have understood you.   

Places in BC to research: 

 

Fernie, Wells, Kaslo, Prince Rupert, Kimberly, Quadra Island, Bella Coola, New 

Denver, Rossland, Nelson, Ucluelet, Valemount, etc.   

 

 I think that the Canadian view of place in visual arts is largely attached to how, 

when, and where we fall under the gaze of the art centres of the world. The Group of 

Seven, in the early 20th century, deliberately set out to create a particular Canadian style 

of landscape painting in order to differentiate Canadian identity. New York and Europe 

cast long shadows and still dictate the markers of success in the art world with exhibi-

tions such as the Venice Biennale, Documenta, and the Whitney Biennial. Exoticism, 

among other hierarchical markers, features in how place is valued in the art world. Mak-

ing mundane aspects of one‘s life into an event or exotic experience, by way of close ex-

amination and study, elevates it in value, not only to the viewer/audience but to the au-

thor as well.  
 

 When art engages with community and focuses on personal place, it risks being 

labeled regional and parochial. One of the difficulties of place centred education and 

practice is finding a balance between place in a local sense and the relation it has to 

broader philosophical and global concerns. 

 

 Interdisciplinary courses with a curriculum of place will provide for rich learning 

environments. Collaboration between course designers/instructors and between students 

who have different educational goals will enrich learning experiences. Artists are trained 

to connect patterns between disparate entities and so serve as a bridge and stimulus for 

integrating various streams of inquiry and knowledge making. Artistic inquiry lends di-

vergence to problem solving strategies with potential for enriching research and teaching 

in other disciplines and in turn, knowledge in other disciplines enriches artistic practice.  

Artists whose work embodies place: 
 

Andy Goldsworthy 
Eleanor Bond 
Pepon Osorio 

Liz Magor 
David Hockney –Pearl Blossom Highway 

Emily Carr 
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Visual Arts Place Exercise 

Ila Crawford 
 

 Students are assigned to groups of four and asked to visit a specific site and take 

20 photos per group. Prior to taking the photographs, students meet with their group 

and discuss their ideas about the meaning of place pertaining to the chosen site. Once 

the photos are taken, the group analyzes the photos, looking for themes of interaction 

between photographer and the place. Some themes might engage with the formal ele-

ments of the place such as texture, light, shadow, and colour. Other themes might range 

from intimacy/ distance, narrative, intervention, looking at and away from, human inter-

action, marginal spaces, time sequence, vulnerability, etc.  

 

 Students are then asked to visit a second place and again take twenty photos per 

group of four. The second site is chosen to contrast with the first. Again the photos are 

analyzed, and students are individually asked to assess their own photos for themes or 

indications about how the student interacts with the place. 

 

 Students then embark on making an art piece that expresses both the place(s) and 

their relationship to them. A variety of media and approaches to the assignment are en-

couraged such as collage, photo, drawing, painting, cyanotypes, or hand made books. 

Students interact with the instructor regarding idea development for the project. Students 

are required to write an artist statement that tracks how they developed the idea, what 

insights they discovered, how they solved pictorial problems, etc. 

English as a Second Language Place Exercise 
Elizabeth Templeman 
 

A.  Sample task from an advanced English for Academic Purposes writing class 

 

 This builds upon a task assigned prior: to go to a busy, public place in town and find a spot to 

observe, jotting down notes and impressions.  In the summer semester, Canada Day at Riverside Park 

was the suggested place.  

 

 For this assignment, you are to write an essay describing, in detail, the scene 

you observed last week.  Your purpose is to give your readers a sense of this place, so 

they can almost imagine themselves there…  

 

The Process 

 You will need to read over your notes and find out what your general impres-

sions were.  You‘ll need one dominant impression, or main generalization, which will 

become your main idea.  This should not be how you felt—but rather, what you observed 

or noticed. 

 

 Find specific details in your notes to support your general impressions.  You will 

need to use words that are precise (e.g. not nice, or beautiful, or good, or comfortable).  

Push yourself to be so very specific that your description would fit exactly the place 

where you were, and not lots of other places.   

 

B.  Two sample tasks for an adv. Engl. for Academic Purposes oral skills class 

1.  ESAL 045:  TRU INFO. HUNT 

 

 Since many of you may be new to or unfamiliar with TRU‘s campus, we‘re going 

to have an Info. Hunt. This means that you and your group members will walk around the 

campus and ask people questions about the points below.  Gather as much information 

as possible and return to the classroom within 30 minutes.   
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 I have incorporated exercises on place into oral skills and writing classes in a va-

riety of ways.  For oral skills classes I often begin the semester with a focus on the very 

specific setting of the campus, assuming these will be new to some students, and others 

will have missed important and useful information.  I do this by way of a scavenger hunt 

(one of three sample exercises which follow), on campus locations and services.  The 

activity is easily adapted to encompass a community focus.  The specific learning objec-

tives targeted and the relevant assessment criteria for these tasks will vary according to 

language proficiency of the group and the skill focus of the course, among other things.  

Those considerations  have been omitted from this discussion. 

 

Related sources: 

 

Canagarajah, A. S., ―Resisting linguistic imperialism in English teaching,‖ ELT Journal, 

2002. 

 
Francis, D., ed.  Imagining British Columbia, Vancouver: Anvil Press, 2008. 

Genessee, Fred, ―Integrating language and content: Lessons from immersion,‖ 

<escholarship.org>  (UC Berkeley: Center for Research on Education), 1994. 

 

Murphy, J.M. & F.L. Stoller, ―Sustained-Content Language Teaching: An Emerging 

Definition,‖ TESOL Journal, 2001  

 

Nakata, Martin, ―History, Culture, Diversity and English Language Teaching,‖ from   

Multiliteracies: literacy learning and the design of social futures, Eds. Bill Cope & Mary 

Kalantzis, Routledge, 2000.   

  

Warschauer, M., ―The changing global economy and the future of English teaching,‖ 

     TESOL Quarterly, 2000.  

 

 

 

 
 

  

Consciously or subconsciously, place is felt to have import. The 

ultimate sources of  this feeling are nurture and identity. At the 

minimum, place offers shade and water, one example being the 

water hole in the desert, another being a rest stop by the highway.  

As for the arts, why do we dwell on them if  they don‘t, in some 

sense, feed and strengthen us? …. Of  course, place and art also 

differ….whereas in life I can‘t go home again, in art I often can. 

(Yi Fu Tuan 2004) 
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 Place and Ecology 

Lyn Baldwin 
 
 When I think of place-based curricula and ecology, the word ―intimacy‖ is what 

jumps to mind.  In my fourth year-ecology class, I teach students the difference between 

inductive and deductive reasoning.  ―Inductive is similar to incline,‖ I tell my students, so 

our logic progresses from specific observations to general statements, while deductive is 

similar to ―decline‖ and implies moving from large statements to more specific 

statements.  Ecologists have made the case that both types of reasoning are valid and 

important in the practice of ecology (Gotelli and Ellison 2004).  Yet, I can‘t help but feel 

that in a quest to hold students‘ attention (especially in a world of rapid-fire images and 

global news availability), my ecology colleagues and I have moved beyond a 

consideration of the immediate to focus on abstract theories that we hope are applicable 

in all places and all times.  We debate about ―top-down or bottom up controls‖ long 

before our students have learned the names of what is being controlled.  On any day, in 

any lecture hall in North America, how many students can sing out the names of the 

iconic plants in their home?  Carol Kaesuk Yoon (2009) argues that our names for the 

iconic plants and animals in a place, whether the name springs from a folk taxonomy or 

the structured language of science, represent our ―glorious views‖ of life.  The danger lies 

not in the tree having different names from different folks (naturalist, scientist, First 

Nation‘s elder, schoolchild), but in the tree having no name. 

 

 Over the course of its history, the discipline of ecology has had a convoluted 

relationship with the concept of place.  While ecology is a young discipline, arising from 

the tradition of natural history, it has been pushed to move beyond the specifics of place 

to gain greater validity.  Nearly all definitions of natural history identify observing 

organisms in natural environments as a key part of a naturalist‘s work (Schmidly 2005).  

A modern definition of ecology often includes the phrase ―the scientific study and 

analysis of the distribution of organisms.‖  In light of this, our collective ignorance of the 

organisms that surround our academic halls of learning—where ecology gets taught—is 

ironic.  The immediacy of place in ecology was lost during the first half of the 20th 

century, when many practitioners felt compelled to abstract or quantify observed 

phenomena into theories or models.   

 

 

 Speaking more broadly as an educator, I‘ve come to think that knowing place is cen-

tral to how we perceive and reckon with our lives.  In searching for literature on how place 

matters in writing creative non-fiction, for example, all I could find were examples that it 

does matter, almost always.  The themes of mapping, borders and boundaries, homecoming 

and dislocation are as old as the tradition of essay writing. 

 

 The current generation of university-aged students, including—and perhaps espe-

cially—ESL students, live with such expanding and ever-shifting frames of reference that 

they may well require entirely new ways of knowing.  The source one broad and compelling 

discussion of this is the essay ―Information-rich and attention-poor,‖ by Peter Nicholson 

(Sept. 12, 09 Globe & Mail, Sept. 12, ‘09).  According to Nicholson, the digital revolution 

leaves in its wake a scarcity of attention.  Behaviour ―inevitably adapts to conserve the scant 

resource—in this case, attention and time…‖ 

 

 Another perspective illuminating these questions of the place of place in university 

education is No Time (Stress and the Crisis of Modern Life), by Heather Menzies (Douglas & 

McIntyre 2005).  Menzes links our increasing state of fragmentation to a changing sense of 

space-time continuum following from our technological world.  Discussing her students, 

she aspires to teach them to become implicated, attuned, and attentive.  And she worries that 

they seem too distracted to absorb, and too overloaded to focus and engage. 

 

 As a teacher of English to international students, I have made my own modest ef-

forts to foster the ability to focus and become attuned to place;  to resist what has some-

times seemed a troubling sense of fragmentation in time and place. 

 

 A few years ago, faced with my first speaking and listening course, I struggled to 

find content upon which to scaffold the learning objectives.  Setting off with a general sense 

of Canadian Studies, I quickly perceived that my students had not even the germ of a notion 

of this very specific place in which they had found themselves:  Kamloops, the South 

Thompson River, even, indeed, British Columbia.  Realizing that opened my eyes to the 

wealth of readily accessible content, much closer to home, to draw upon.  As so often hap-

pens with teaching, awakening to the challenge of teaching place also opened my own eyes 

to the possibilities of this place. 
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 Robert Michael Pyle (2001) argued that over the last century, the demise of 

natural history—both as  a valid academic pursuit and as a standard component of 

citizen literacy—was caused by the rising value given to highly quantitative science in 

academia, the movement of people out of the country into cities and suburbs, and the 

onslaught of World War II and the Cold War.  Recently, the lack of natural history 

training among ecologists and biologists has been vigorously lamented  (Wilcove and 

Eisner 2000; Pyle 2001; Schmidly 2005).   

 

 Interestingly, while natural history education was largely in free-fall in post-

secondary education, there was a massive spawn of environmental education programs 

focused on primary and secondary schoolchildren throughout North America.  Much of 

this educational programming focused on abstract ecological ideas and lacked a focus on 

children developing intimate relationships with the natural history surrounding them  

(Pyle 2001).  Research has indicated that these programs are less effective than programs 

that are actually embedded in students‘ schools and communities in teaching children to 

be aware of their place (Sobel 2004).  Moreover, environmental education programs have 

valued certain types of knowledge (i.e., scientific) over other forms of knowledge that 

could inform a place-based curriculum (Cole 2007).  The transformation of many 

environmental education programs to place-based initiatives (Sobel 2004) is providing 

greater and greater credence to place-based curricula involving primary and secondary 

school students. 

 

 While there is little evidence that ecology, as a discipline, gives great value to 

―place‖ as a focusing lens through which to discuss ecological concepts, there are 

encouraging signs.  The number of natural history ―professors‖ remains  very low; 

however, there is a growing collective of academics who champion the legitimacy of 

natural history as an academic pursuit (Wilcove and Eisner 2000; Trombulak and 

Fleishner 2007).  Many of the arguments for re-institutionalizing natural history 

emphasize the importance of place as an educational attractor and the role that place 

serves to integrate scientific knowledge within the construct of cultural communities 

(Trombulak and Fleishner 2007; Kolan and Poleman 2009).  Furthermore, two 

subdisciplines within ecology, conservation biology and natural resource management, 

are increasingly recognizing the importance of place.     

 

Place and English Language Studies 
Elizabeth Templeman 

 

 Students studying English for academic purposes are often ―international‖ or 

―Visa‖ students, here temporarily—and so temporarily displaced—for the purposes of 

earning a degree, or broadening their educations. 

 

 It is typical, for such a student to be living in residence or close to campus, with 

no vehicle.  Such a student will very likely be constrained in space by budget and cir-

cumstances, and also constrained in time, by the huge demands of post secondary study 

in a different language and culture. 

 

 Taken one step further, in our context, it‘s not uncommon for students to be in 

Kamloops for months without knowing their surroundings beyond a residence, their 

classrooms, and the Great Canadian Superstore across the road.  For such a student, 

venturing to Aberdeen Mall might be as far as they‘d get in their day to day life as a stu-

dent. 

 

 Faculty in English language programs, aware of such circumstances, often as-

sume a sense of responsibility for teaching about place, for inculcating a sense of the 

area or region within the curriculum.  Indeed, ESL, with its focus on a set of language 

skills, benefits from an infusion of content, and a focus on Canadian Studies often 

meets that challenge. 

 

 From another perspective, in the context of language study, place determines lan-

guage:  influencing accent, level of formality, style of diction, idioms, intonation, etc.  

Increasingly over the last twenty years, there has been a call for more attention to the 

local context as it influences English usage.  Not surprisingly, the appeal is arises from 

political concerns (―resisting linguistic imperialists,‖ in the words of Canagarajah), and 

from locations as diverse as Asian or South America (McKay, ―Teaching English as an 

International Language: the Chilean context,‖ ELT Journal 2003).  Yet, the very claims 

made to assert the importance of place in teaching English outside of its traditional set-

tings can be applied within Canada, and elsewhere.  Language reflects the location in 

which it is used. 
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 Organizations as diverse as the US Geological Society (see http://

www.fort.usgs.gov/resources/spotlight/place/) and the Philippines Conservation 

Project (Lejano and Ingram 2007) have begun to emphasize place-based management 

under the increasing demands of conservation in a changing world (Lurie and Hibbard 

2008).  In addition, there is an increasing recognition that traditional ecological 

knowledge  (Turner et al. 2000) can inform and contextualize information learned 

through evolutionary biology (Fraser et al. 2006).  

    

 If place is space with meaning, and meaning arises through relationships, then 

ecologists are increasingly willing to recognize the importance that place plays in creating 

or limiting relationships.  I think this means that if I am to teach ecology from a place-

based perspective, I must get my students out into the place in which they inhabit.  I 

relish this idea, because it legitimizes natural history as a necessary component of ecology.   

If I bring a moss into a laboratory, my students will be able to give a name to an  

 

 

 

 Psychogeography examines ‗how people feel about, experience, 
paint themselves into the world and take that portrait of themselves as 
literal parts of who they are and hence their well-being‘  
 
Quote from H.F. Stein and G.L. Thompson 1992. The sense of Oklaho-
maness: contributions of psychogeography to the study of American cul-
ture, Journal of Cultural Geography 11: 63-91. 
 

Kim Naqvi 

 

River (Joni Mitchell, 1970) 

It's coming on Christmas 

They're cutting down trees 

They're putting up reindeer 

And singing songs of joy and peace 

Oh I wish I had a river 

I could skate away on 

But it don't snow here 

It stays pretty green 

I'm going to make a lot of money 

Then I'm going to quit this crazy scene 

I wish I had a river 

I could skate away on 

I wish I had a river so long 

I would teach my feet to fly 

Oh I wish I had a river 

I could skate away on... 
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organism viewed under a dissecting  scope.  But will they develop an understanding of its 

ecology?  The plant has been removed from its place on a tree stump beneath a 

coniferous canopy and becomes instead a specimen.  An ecology curriculum based on 

place must include the gifts of names surrounded by the context of individual species‘ 

ecologies.  An ecology curriculum based on place demands that we study organisms 

within the context of their home.   

 

 But does it also demand that we look first to our own home for the objects of 

our study?  In his book, Place-based Education, David Sobel (2004) argues that before we 

try to have our students understand the complexity of a tropical rain forest, we should 

introduce them to the diversity of life that resides in our temperate forests.  But I am 

uncomfortable with just saying—―Out, out, more field trips, more time outdoors.‖  For 

students share this place not just with their fellow plants and animals, but also with 

people.  I do what I do because I am the most comfortable swinging for the stars in the 

realm of ideas and plants.  I cajole, or at times, coerce my students to come along for the 

ride.  I justify the importance of my work because I rest easy in my conviction that 

ecology underlies all we enjoy.  That is, it is the ecology of the world that provides us 

with the air to breathe, the bread to eat or the water to drink.  God bless ecology, I say, 

and then jump into the world of ideas and green things.  But—and this is what makes me 

cringe—I have never asked what I and my students can do for ecology.  I have never 

found a project that needed to be done by a local community group that could be 

accomplished by my students.   

 If place is space with meaning and meaning comes through relationships, isn‘t 

the most authentic way for me to teach relationships is to ask my students to build their 

own relationships—not just academic, disinterested sort of relationships, but meaningful 

relationships—with the co-inhabitants of their place?  Shouldn‘t I be asking my students 

to commit to a place, including the people, in such a way that each student is personally 

and passionately committed to the success of a project? 

 

 

 

 

 In 2002, I led a group of geography grad students and faculty from Ja-

pan on a field trip from Richmond to Calgary.   For them Canada was an exotic 

destination, and their curiosity and fascination with the southern BC and Al-

berta landscape was contagious.  At the end of each day it was interesting to 

discuss what they had seen and reflect on how it was different from Japan, or 

how certain things excited them, like seeing a mud flow on the Trans Canada 

Highway near Golden which had blocked the road for a day or seeing prickly 

pear cactus in Kamloops (there are no cacti in Japan).  Our landscapes are so 

different from those in Japan, and I can‘t stop comparing the two or reflecting 

on how we use land differently.  I think it‘s important to travel far away to see 

very different landscapes, but if we don‘t understand our own landscapes, we 

have nothing to compare.        Tom Waldichuk 
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Symbolism and Place:   A symbol is a material object that represents some 
greater meaning.  Tuan (1974) defines a symbol as ―a repository of meanings‖, 
p.145.   These meanings are derived from the major experiences that people 
have over time.  Whereas general natural phenomena such as the sky and 
oceans elicit similar responses from different cultures, Tuan surmises that local 
landscape features such as trees prompt individual responses.  Tuan points to 
the garden as having symbolic importance in terms of design and content.  He 
says that Mediaeval gardens in Europe were designed to represent paradise.  
Tuan states that plants in the garden have special meaning – for example, in the 
Chinese garden the willow traditionally represented ―grace‖ and ―friendship‖, 
p.146.  In a more modern-day context, symbolic landscapes represent the 
―values or aspirations that the builders and financiers of those landscapes want 
to impart to a larger public,‖ (Knox, Marston and Nash 2007, p.264).  Finally, 
Tuan describes landscapes that are associated with devine or religious charac-
teristics, such as shrines, as examples of sacred places.    
        Tom Waldichuk 

 
Knox, P., Marston, S., and Nash, A. (2007). Human geography: places and regions in 

global context, 2nd Canadian Edition. Toronto: Pearson Education Canada. 
Tuan, Y. (1974). Topophilia: a study of environmental perception, attitudes, and values. 

Englewood Cliffs, NJ: Prentice-Hall. 
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political and industrial actors have to determine its well-being.  What is Kamloops? 

Suddenly, it is critically important for people to know their local geography with all its 

physical, political, social and emotional layers.  Now, when experts describe complex 

processes, whether meteorological, hydrological, chemical, physiological, political or 

legal, they make more sense because they are real.  Even foreign practices of scientific 

research and peer review take on local significance; maybe they have a local counterpart.  

Place is not only where things all come together, it is where they all matter.  But they 

matter because of the physical, social and especially the emotional relationships which 

define place.  With a little imagination, place can also be the way we connect to other 

people and other places.  If such things matter here, perhaps they matter everywhere.  
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Geography in Kamloops:  integrating human-nature adaptation, social 

conflict, and sense of place.  

Kim Naqvi 
 
 Perhaps nothing illustrates the interaction of our material, social, and emotional 

relationship to place better than conflicts over environmental impacts.  Take Kamloops‘ 

current conflict over the planned waste incineration and energy production facility which 

will burn old, creosote-treated railroad ties.  Arguably, the proposed facility engaged the 

population by affronting its sense of place.  But by doing so, it has also re-engaged 

people with the place-making processes of which they were always a part, and with a new 

level of political, scientific, and social expertise.   

 

 Contemporary Kamloops owes its physical location, social position, and 

changing sense of self to a confluence of natural and human processes. Tectonic and 

meteorological processes create a fertile inland river valley suitable for moderate 

settlement, production, and recreation (in the fullest sense of the word) and subject to 

inversions of cold air over warm air. Historic Aboriginal land use affected the colonial-

industrial economy and search for a transport route through the mountain valleys.  

Continuing Aboriginal land use is part of what affects post-modern growth, as people 

search for places which combine urban conveniences with rural amenities of open space 

and recreation.  The regional dominance of industrial style forestry and processing 

persists, along with a blue collar identity.  But it is moderated by changing knowledge of 

the environmental and social impact of industrial activity and consumption and by an 

attachment to places.  Nevertheless, Kamloops is a small urban centre in a rural setting; 

such places are distant, both socially and politically, from the large metropolitan 

populations which increasingly define Canada. 

 

 The incinerator was proposed and approved without local participation, and no 

legal recourse to challenge province-level decisions.  As the population organises 

informally, two commonly voiced  criticisms are that the incinerator ignores local 

physical geography, and that its competitor city, Kelowna, would never tolerate such a 

facility.  It would not fit Kelowna‘s self-image.  Kamloops, whose modern existence was 

determined by distant colonial and industrial processes, now asks what right distant  
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Ecology Place Exercise—An Event map 

Lyn Baldwin 

 One of the most difficult challenges I have when I am outside is to  pay attention 

to the place I inhabit.  Often my head is so crammed full of ―stuff‖ I have learned or  

expect to see in a landscape, that it is nearly impossible for me to observe what is actually 

surrounding me.  As a scientist, the ability to make observations that are undiluted or 

unclouded by preformed notions or ideas is critical;  good observations are also a way 

into a particular place.  When I take students into the field, I ask them to make an event 

map to document their experience of the place.   

 

 An event map is a mixing of words and images linked by a line symbolizing my 

passage through a particular place.  I learned this exercise from the extraordinary 

naturalist and artist, Hannah Hinchmann (1998) who describes ―events‖ as “things simply 

„being themselves‟ can constitute an event, if we are awake to them.  They are among the everyday 

miracles we have nearly ceased to see.  A slight perceptual shift transforms the inert to the animate, 

invests the simplest situations with drama, or comedy, or a more coherent order.‟” 

  

 The map should depict the journey from one event to another.  I ask students to 

move through the place, asking not ―What is here?‖ but ―What‘s going on here?‖  An 

event can be the identification of an object or it can be the relationship of one object to 

another.  On the map, symbols (a letter or number accompanied by a diagram and notes) 

denote events we have experienced in the landscape.  I ask students to use a combination 

of words and images; the juxtaposition of these two modes of thinking provides more 

information than either alone can provide.  An event map may pay attention to 

landforms or differences in vegetation type; it may also note the direction of light falling 

on the snow or the pattern of sand.  The primary goal of this exercise is to provide a 

vehicle for my students to slow down and pay attention to the place surrounding them.  I 

don‘t care if they come back with a list of names.  A ―tree with puzzle shape bark‖ is a 

fabulous event, as it indicates that a student has observed a phenomena (the shape of 

bark on Ponderosa Pine) that they may have otherwise missed. 

 

 I advise not rushing this exercise.  An event map takes a minimum of 20 minutes 

to complete—and it is always my hope that students become so enthralled in the  

 

 

1. Human-land relations, 20 minutes: 
 Lead the participants to a heavily modified landscape where layers of changing  
land use are still visible.  Give a brief description of the land-use history.  Walk the 
students through a logical route, and ask them to note examples of human-land 
interaction.  For example, how does the site accommodate or ignore natural features and 
ongoing natural processes, such as drainage, ground movement, existing topography, 
vegetation change, seasonal change, etc.  What values and beliefs about human-land 
relationships can be read from both practical planning for natural processes and the 
symbolic use of nature in landscape planning?   
 
2. Community and sense of place, 40 minutes: 
 Move from the transitional area between the site and its overall natural situation, 

and enter the commercial landscape.  Traditionally, the market, along with the religions-

administrative centre of a settlement, was the main site of social exchange.  Consider 

how this role has been eliminated or accommodated by corporate planners and then 

recreated or ignored by people.  Commercial landscapes often follow generic plans (this 

homogeneity reflects the goals of economic globalization).  Part of this planned 

landscape functions to increase efficiency and profit, by maximising the the number of 

shoppers while minimising their other purposes.  Nevertheless franchises now often try 

to evoke place, recognising the social needs of their customers are in conflict with the 

design of their stores.  How does this commercial space try to evoke place and sense of 

place? Does this work?  How does its design reflect the values of profit maximisation 

and corporate identity and expansion? How are people responding this planned 

landscape?  Are there signs of the spontaneous re-creation of landscape use and 

meaning?  Have people created or do they manifest other community relations?    
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Geography Place Exercise—Reading a Landscape of Consumption 

Tom Waldichuk and Kim Naqvi  

 
 This activity will take place on and near the TRU campus.  It can be 

adapted to any urban or small town setting with a generic chain-store-based 

shopping space. 

Target Audience: 
Undergraduate university students in geography, history, social sciences, planning, public 
administration. 
  
General Goals: 
This exercise is designed to have participants re-read the landscape of a modern, 
commercial space deliberately constructed to be generic.  Through identifying layers of 
change in the cultural landscape, participants will identify the complex intersection of 
natural processes, social processes of corporate planning, social processes of everyday 
community life, and the deliberate creation and spontaneous manifestation of meaning in 
the landscape.  Participants will address the question of whether any place is generic, and 
whether natural, social, and cultural aspects of place can eliminated by generic plans and 
generic identities.  
 
Specific Learning Objectives: 
 
1. To read the cultural landscape as historic layers (as a palimpsest). 
2. To identify human-land relations.  
3. To identify the deliberate use of symbols to evoke place. 
4. To identify competing corporate and community social processes by reading other 
signs and symbols in the landscape.  
 

Pre-activity questions: 
1. What does a consumer shopping space mean to you? 
2. Is [grocery] shopping a social activity? 
 

 

experiences that I have to drag them back to the group.  The second part of this exercise 

is to share event maps.  As many students have very different comfort levels with their 

depiction of visual phenomena, I emphasize that the point of this exercise is not the 

aesthetic appeal of their event map, but the quality of observations that the event map 

symbolizes.  I ask students to explain their event maps and to describe what it is they 

learned as they completed them.  What is most important from this discussion is that 

students realize how the experience of place can differ profoundly from one person to 

another.  Overall, I hope that students learn that  an intimate investigation of place can 

teach them new information—information that no one else may know.  
 
Hinchman, H.  1998.  A trail through leaves:  the journal as a path to place.  W.W. Norton and 
Company.  New York.. 
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The Plant Ecology of Kamloops 

Lyn Baldwin 

 
 In terms of vegetation, the city of Kamloops and the river valley of the South 

Thompson are a juxtaposition of edges and transitions.  Dry stringers of grasslands, a 

vegetation type defined largely by drought, cover the valley bottom, sandwiched between 

remnant cottonwood galleries found immediately along the riverbanks and the dry 

forests higher on the slope.  A little further up on the valley sides, Ponderosa Pine (at 

least those still standing after the pine beetle epidemic) dominate drier slopes and 

Douglas-fir trees crowd the moister, north-facing slopes.   Low-elevation treelines, such 

as the tension zone found in this valley, have long fascinated plant ecologists.  While it is 

undoubtedly true that precipitation level plays a role in the lower limit of tree-growth, 

some ecologists argue that treelines, such as the one we can see in the lower valley, 

illustrate the superior foraging ability of herbaceous plants.  In areas where nutrients, 

such as water, are limited, plants that can forage rapidly forage for sites of higher 

nutrients in the soil via above-ground stolons or below-ground rhizomes are at a 

competitive advantage.  Relative to grasses, trees contribute more of their resources to 

growing erect, and their roots become woody with less ability to forage through the soil.   

 

 Living in this valley teaches us that the treelines are neither solid nor straight.  If 

we walk along the lower treeline , we quickly see young Ponderosa or Douglas-fir 

invading outwards from their compatriots.  Likewise, the treeline meanders up and 

downhill, depending upon the orientation of the slope.  Furthermore, what we see is not 

what has been, nor what will be.  Over the last 20 years, ecologists have debated the 

relative influence of grazing, fire suppression, and climate variability on the grassland-

forest ecotone .  While we don‘t always agree on the causes, most ecologists are 

thoroughly convinced that this fuzzy line has shifted and will continue to shift.  The 

grasslands found at low elevations in the South Thompson and surrounding regions are 

classified as one of the most endangered ecosystems in British Columbia—yet are 

themselves the northern outriggers of a vegetation types centered within eastern 

Washington, eastern Oregon and southern Idaha (sometimes called sagebrush steppe, or 

more specifically, Palouse Prairie).   These northern grassland communities may become 

increasing valuable as potential refuge sites in light of climate change.  
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What is place in the discipline of geography?  

Tom Waldichuk  
The study of place is a major theme in geography.  The following comments are 

based primarily on Norton‘s (2006) Cultural geography.  Place is an integral concept for 
geographers who study people‘s attitudes and values toward a part of the earth‘s surface.  
In the early days of the discipline, geographers observed and described places 
qualitatively.  In the mid-twentieth century geographers began to use the scientific 
method and focused on measuring geographic phenomenon.  In the 1970s a new cultural 
geography emerged, which returned to focus on place.   Place is different from space, 
which in geography pertains to the location of something relative to something else.   
When one uses the term place, it is connected to meaning – the meaning that a portion 
of the earth‘s surface has for someone.  The study of place refers to the relationship 
between a person or persons and part of the earth‘s surface.  Place can be an important 
part of an individual or group‘s identity.  Moreover, place is not a location (as when 
referring to the concept of space) -- it is a setting.   

 
Geographers who study place often examine sense of place and placelessness 

(Relph 1976).  After living in a place for a while and becoming used to it, people develop 
a sense of that place through their experiences, values and attitudes.  The visitor develops 
a sense of place by how a place is marketed.  Placelessness refers to places that do not 
have meaning, e.g., chain stores or strip malls.  However, Norton cautions that for 
people working in or living nearby those chain stores they likely develop a relationship 
with those places.   

 
Finally, geographers are interested in the history of landscape change in places, 

reading the landscape as a palimpsest (or layers), which have been created by succeeding 
culture groups or eras of cultural change.  This pertains to the human-land relations 
theme in geography.  Of interest to environmental geographers, biologists, and other 
scientists are the impacts that culture has on the natural landscape, often hidden below as 
environmental time bombs waiting to explode under an otherwise blissful place.  Such is 
the case with old industrial or brownfield sites (Dearden and Mitchel 2009). 

 

Literature Cited 
Dearden, P. and Mitchell, B. (2009). Environmental change and challenge: a Canadian perspective, 

3rd edition. Don Mills: Oxford. 
Norton, W. (2006). Cultural geography, 2nd edition. Don Mills: Oxford. 

Relph, E. (1976). Place and placelessness. London: Pion. 

  

 When we gaze out across the vegetation communities staggered across the valley 

slopes, we are seeing a single snapshot of a community in flux.  Not only have treelines 

advanced and fallen back, but this entire landscape has emerged from beneath the 

glaciers a scant 11,000 years ago—devoid of all plant matter.  Thus, the plant 

community found within this valley is relatively young-considering that species did not 

arrive en masse, but individual species have arrived according to each species‘ ecological 

requirements and migration pattern.  Ecologically, the vegetation of Kamloops is a 

community of high drama and tension, with edges shifting through space and time.  

 
Suggested Readings 

Cannings, R.J. and S. Cannings. 1996.  British Columbia: a natural history.  Greystone 

Books, Vancouver, BC. 

 

Stevens, G.C. and J.F. Fox.  1991.  The causes of treeline.  Annual Review of Ecology and 

Systematics 22:177-91 
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Place in Geography 

Kim Naqvi 
 

 Place studies in geography currently favour humanist emphases on interpretation 

and subjective experience, and critical studies of power relationships.  Both are both 

human or social science schools, raising the challenge of re-integrating the physical 

sciences within a discipline which has always boasted of its dual physical and social 

science roots. 

 

 There are two iconic definitions of place in geography.  The first, place is space 

with meaning, validates our intimate experience of places which have both defined us 

and been the medium for our lives.  The second, place is uniquely located space, is 

deceptively simple.  Places differ; explaining this difference is geography, for the 

academic and all curious wanderers. Law-seeking scientists of the 19th and 29th century, 

found the uniqueness of place problematic.  There were no tools for studying unique 

places, especially once individual experience was acknowledged as integral to their 

creation.  

 

 But while common, even universal, social and physical processes exist, they 

manifest themselves uniquely in place, and are interpreted and reinterpreted in a 

continual process of scientific and other investigation.  In a changing academic culture, 

the time- and place-specific culture of any given stage in scientific investigation is now 

acknowledged.  In this kind of learning and research environment, the study of place-

based complexity can lead to greater understanding of underlying formative processes, 

not the abstract study of the processes. Furthermore, the human identification with place 

is one of the formative processes, is unique to each location, and cumulative over time.  

Even our study and knowledge of physical geography is shaped by meaning, as physical 

geographers increasingly acknowledge.  If not, grassland geomorphology would be as 

large a field as glacial geomorphology, but we know where the strongest emotional bond 

usually lies.  

 

 Both physical and human geographers can thus learn more about space-forming 

processes by examining them in place, by examining them across disciplines, and by  

 

 

acknowledging the multiple roles place plays in defining what is studied.  And, as a last  

stage of integration, one can integrate the ivory tower itself and suggested that place, and 

its formative processes, has always included the systematic study, and the political and 

social engagement of the student, instructor, and researcher. 
 

 
 

Suggested Readings  
 
Cresswell, Tim. 2004.  Place: a short introduction, Oxford: Blackwell Publishing. 
 
Lippard, Lucy 1997. The lure of the local : senses of place in a multicentered society, New York: 

New Press. 
 
Bruce L. Rhoads 2006. The dynamic basis of geomorphology reenvisioned, Annals of the 

Association of American Geographers, 96: 1, 14-30. 
 
Sack, Robert David. 1997 Homo geographicus: a framework for action, awareness, and  moral 

concern, Baltimore: John Hopkins University Press. 
 
Stephen Trudgill and André Roy. (editors) 2003 Contemporary meanings in physical geography, 

London: Arnold. 
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